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Abstract 
The present study examined major and least prevalent counseling needs of students who enrolled various undergraduate 
programs in the Faculty of Educational Sciences at the Ankara University. Also, gender and grade level differences in those 
needs were investigated. A total of 400 students were surveyed. Findings indicated that while students had higher needs in 
academic, relational, emotional, and career issues; they reported less needs in self-defeating behaviors, sexual concerns, 
gambling problem, and excessive credit card spending. Moreover, significant gender and grade differences were found in some 
needs. 
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1. Introduction 
The number of students in higher education has been increasing every year in Turkey (MEB, 2009) and the total number of 
them reached 2.924 million during the 2008-2009 academic year (OSYM, 2009). To meet the increased demands for higher 
education, it becomes necessary to establish new universities around the country. Recently, fifteen state universities have been 
established and at present there are 139 universities, of which 45 are private. Today, it is obviously clear that the focus of 
universities is to provide educated and trained manpower to meet the demands of labor market. However, universities have 
responsibilities not only in cognitive and occupational development but also in personal, social, and psychological development 
of students. Since 1984, it is mandatory to establish student services to meet those needs in universities (RG, 1984). But, the 
student services, especially counseling centers, do not fulfill the tasks expected them due to lack of enough personnel and 
physical facilities, administration or organizational structure, lack of job descriptions, and work over loading (Güneri, 2006; 
Güneri, AydÕn, & Skovholt, 2003).    
Throughout the university years, students face with many difficulties which range from normal student problems 
(developmental or informational) to more severe psychological problems (Kitzrow, 2003). Student needs are influenced by 
individual and contextual factors and sometimes take a complex form including many problems (Benton, Robertson, Tseng, 
Newton, & Benton, 2003). Last decades, it is apparent that demands in receiving psychological professional help and severity of 
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psychological problems are increased among university students in other countries (Erdur-Baker, Aberson, Barrow, & Draper, 
2006; Gallagher, 2009; Kitzrow, 2003). However, in our country, there is no national data indicating prevalence and severity of 
psychological problems among university students (Güneri, 2006). In this respect, college or university counseling centers have a 
crucial role regarding identifying student problems, examining the general direction in those problems, and providing preventive, 
developmental, and remedial strategies to cope with them. While doing this, the accurate and regular assessment of counseling 
needs and tailoring counseling services in accord with those needs are necessary (Gallagher, Golin, & Kelleher, 1992). 
In a review of the literature indicates that university students had various counseling needs in terms of  time management and 
drug using (Aluede, Imhonde, & Eguavoen, 2006), anxiety, low self-esteem, getting easily distracted and poor study skills issues 
(Arco, Fernandez, Heilborn, & Lopez, 2005), test anxiety (Al-khanji, 2004), career (Ramsey, 2000) and financial problems 
(Andrews, 1987). Studies carried on Turkish samples showed that students had many concerns related to academic, career, 
relational, personal, and financial issues (Bostanci, et al., 2005; Gizir, 2005; Güneri, et al., 2003). 
The concerns experienced by university students differ with regard to demographic variables. For instance, females reported 
higher need for feeling of tense and grief, weight control, and sexual discrimination in employment (Andrews, 1987), personal 
and self-control issues (Güneri, et al., 2003). On the other hand, males reported more concern for family issues (Güneri, 2006); 
finances and feeling of anger (Andrews, 1987). While adjustment problems (personality, social, and general) were more 
prevalent among freshmen (Aktaú, 1997), seniors expressed higher needs about academic, social, and career issues (Gizir, 2005). 
Students who had lower GPA scores experienced more concerns related to academic, financial, family issues (Güneri, et al., 
2003) and social, health, and future issues (Voltan-Acar, 1986). Single students needed more help in 
assertiveness/communication and self-evaluation while married students expressed more need in financial and relationship issues 
(Aluede, et al., 2006). 
The purpose of the study is to evaluate counseling needs of students who enrolled various undergraduate programs in the 
Faculty of Educational Sciences at the Ankara University and to determine gender and grade level differences in those needs. The 
current investigation aims to answer the following questions:    
1. What are the most and least prevalent counseling needs of students? 







The participants were 400 undergraduate students enrolled in various programs in the Faculty of Educational 
Sciences at the Ankara University. They were recruited with using a convenient sampling procedure. Of those 
surveyed, 73.8 % were female, 26.3 % were male students. The participants’ ages ranged from 17 to 35 (M = 20.14; 





Table 1. Demographic information of the participants 
     n     % 
Female  295 73.8 
Gender  
Male  105 26.3 
Guidance and Psychological Counseling 119 29.8 
Teacher Training of Mentally Disabled 95 23.8 
Elementary Teacher Training 32 8.0 
Teacher Training for the Culture of Religion and Ethics 93 23.3 
Programs 
Preschool Teacher Training 61 15.3 
Freshmen 168 42.0 
Sophomore 71 17.8 
Juniors  90 22.5 Grade Level 
Seniors  71 17.8 
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2.2. Measures 
 
2.2.1. Demographic variables. All respondents provided information with respect to gender, age, grade level, and 
registered programs through filling a demographic form.  
 
2.2.2. Student Counseling Needs. Students’ counseling needs were evaluated with utilizing the University of 
Pittsburgh-Survey of Student Needs which is the last revision of the Survey of Student Needs (Gallagher & 
Scheuring, 1980). It includes 40 items which measure various counseling needs of college students (e.g. career 
uncertainty, self-defeating behaviors, coping with academic pressures etc). On the survey, respondents are asked to 
rate items on a five-point Likert-type scale ranging from “no need = 0” to “very high need = 4”.  
In the current study, the latest version of the survey used in 2002 was translated into Turkish by the researchers. 
Two items (“coping with racism” and “coping with homophobia”) were omitted from the survey because they were 
considered not relevant to the context of Turkish college students’ life. Four new items were added in place of the 
omitted items. The new items were “adjustment to being with people who from different cultures”, “adjustment to 
university life”, “coping with procrastination”, and “feeling of grief”. After adding new items, Turkish version of the 
survey was consisted of 42 items. In this study, Cronbach alpha coefficient was found as .92 for the entire survey.  
2.3. Procedure 
Initially, the permission of Dr. Robert P. Gallagher was received for translation and administration of the survey. 
Then, the survey was translated into Turkish by the researchers and prepared for administration. Before 
administration, appointments were arranged with the instructors of classes. The purpose of the study was explained 
to them. After taking instructors’ approval, the researchers applied the surveys to students who volunteered. During 
the administration, participants were informed about purpose and completion of the study. The administration was 
done in classes and took about 20 min.  
2.4. Analysis of Data 
To determine most and least prevalent counseling needs, frequency analyses were performed. Gender and grade 
level differences for each item were examined through t-test and one-way ANOVA. Since some items didn’t meet 




3.1. The Most Prevalent Counseling Needs of Students 
The major counseling needs reported as “moderate”, “high”, or “very high needs” for each item were “test 
anxiety” (63 %, n = 252), “relating with faculty” (58.5 %, n = 234), “public speaking anxiety” (56.8 %, n = 227), 
“being assertive” (54 %, n = 216), “finding greater meaning in life” (52.5 %, n = 210), “career uncertainty” (50.3 %, 
n = 201), “relationship difficulties” (49.8 %, n = 199), “poor study habits” (49 %, n = 196), “fearing that I will be a 
failure” (47.8 %, n = 191), “coping with procrastination” (47.3 %, n = 189), “feeling emotionally unstable” (46.8 %, 
n = 187), “coping with academic pressures”  (45.5 %, n = 182), “shyness” (45 %, n = 180), “controlling my temper” 
(44.3 %, n = 177), “feeling anxious about finding a job” (43.8 %, n = 175). 
3.2. The Least Prevalent Counseling Needs of Students  
The least common counseling needs reported as “no need” or “low need” for each item were “using drugs more 
than I should” (1.3 %, n = 5), “anxiety about contracting a sexually transmitted disease, including AIDS” (3.5 %, n 
= 14), “feeling suicidal” (4.3 %, n = 17), “coping with a gambling problem” (5 %, n = 20), “drinking more than I 
should” (6.5 %, n = 26), “excessive credit card spending” (8.3 %, n = 33), “self-defeating behaviors” (8.8 %, n = 
35), “coping with sexual harassment” (9.8 %, n = 39). 
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Gender differences in each need category were examined through using t-tests. Significant gender differences 
were found in fifteen need categories. Results indicated that females had lower means scores than males in those 
needs. The significant differences were summarized in Table 2. 
 




  n   X    SD   n   X   SD 
t-test 
1. Career uncertainty 290 1.47 1.26 105 1.81 1.24 t(393) = -2.36* 
2. Relating with faculty 288 1.67 1.04 103 2.04 1.07 t(389) = -3.03* 
3. Self-defeating behaviors 292 .28 .67 103 .68 .99 t(136.42) = -3.75* 
4. Insomnia 292 1.21 1.16 105 1.51 1.24 t(395) = -2.24* 
5. Drinking more than I should 293 .13 .49 103 .48 1.02 t(119.07) = -3.35* 
6. Finding greater meaning in life 287 1.60 1.20 103 1.91 1.37 t(388) = -2.16* 
7. Confusion about values, morals, and/or beliefs 292 .99 1.10 105 1.36 1.37 t(154.83) = -2.52* 
8. Adjustment to being with people who from different 
cultures 292 1.04 1.15 104 1.32 1.27 t(394) = -2.07* 
9. Coping with the negative effects of another 
student’s/friend’s substance abuse 294 .60 .99 105 .92 1.29 t(149.79) = -2.32* 
10. Excessive nonacademic computer usage interfering with 
academic performance 293 .94 1.18 105 1.32 1.28 t(396) = -2.84* 
11. Coping with issues of sexual orientation 292 .48 .94 103 .85 1.17 t(150.83) = -2.97* 
12. Coping with pressure to have unwanted sex 289 .31 .87 105 .70 1.18 t(146.34) = -3.11* 
13. Coping with a gambling problem 294 .12 .60 104 .40 .94 t(133.42) = -2.93* 
14. Anxiety about contracting a sexually transmitted 
disease, including AIDS 294 .09 .38 105 .35 1.05 t(114.06) = -2.56* 
15. Coping with procrastination 295 1.45 1.33 105 1.76 1.33 t(398) = -2.06* 
Note. * p < .05        
3.4. Grade Differences in Each Counseling Need Category 
Grade differences in mean scores of each need category were investigated with one-way ANOVA. Results 
indicated that six counseling needs were significantly differed across the grade levels. The results were presented in 
Table 3.  
Tablo 3. Descriptive statistics and ANOVA results for grade differences in each counseling needs 
 
Freshmen Sophomore Juniors Seniors 
 
n X  SD n X  SD n X  SD n X  SD 
166 2.19 1.24 71 1.70 1.18 90 1.61 1.17 71 1.83 1.13 
1. Test anxiety 
F(3, 394) = 5.79*, 2K  = .04, Tukey post hoc: freshmen >  sophomore and juniors 
167 1.37 1.07 71 1.92 1.07 90 1.73 1.03 70 1.47 .93 2. Relationship 
difficulties F(3, 394) = 5.63*, 2K  = .04, Tukey post hoc: freshmen < sophomore and juniors 
167 1.41 1.18 70 1.29 1.07 89 1.85 1.28 70 1.54 1.10 
3. Poor study habits 
F(3, 392) = 3.77*, 2K  = .03, Tukey post hoc: juniors > freshmen and sophomore 
167 1.25 1.25 68 1.75 1.12 88 1.41 1.21 71 1.73 1.33 4. Feeling anxious about 
finding a job F(3, 390) = 4.02*, 2K  = .03, Tukey post hoc: freshmen < sophomore and seniors 
167 .97 1.19 71 1.27 1.33 90 1.40 1.28 71 1.03 1.17 5. Concerns about eating 
and body image F(3, 395) = 2.82*, 2K  = .02, Tukey post hoc: freshmen < juniors 
6. Coping with 168 1.36 1.32 71 1.45 1.23 90 1.98 1.40 71 1.45 1.27 
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procrastination F(3, 396) = 4.54*, 2K  = .03, Tukey post hoc: freshmen < juniors 
Note. * p < .05 
 
Kruskal Wallis tests were performed for five need items which not meet the normality assumption of one-way 
ANOVA. The tests were found to be significant for “career uncertainty” [ (3, N = 395) = 12.51, p < .05], 
“controlling my weight” [ (3, N = 397) = 10.47, p < .05], “feeling inadequate” [  (3, N = 394) = 10.08, p < .05],  
“adjustment to university life” [ (3, N = 400) = 11.49, p < .05], and insignificant for “feeling under-represented” 
[ (3, N = 390) = 7.55, p > .05]. Follow-up tests (Mann-Whitney U) using Bonferroni approach (.05/6) indicated 
that sophomore had higher “career uncertainty” than freshmen and seniors. Juniors had higher counseling need in 
“feeling inadequate” than seniors. Freshmen had higher counseling need in “adjustment to university life” than 
juniors and seniors. Although Kruskal Wallis test was significant for “controlling my weight”, any significant pair-
wise differences weren’t found.  
 
4. Discussion and Conclusion 
 
The present study provides insights into the counseling needs of students in the Faculty of Educational Sciences 
at the Ankara University. Findings of the study indicated that students had higher needs in academic (“test anxiety”, 
“poor study habits”, “fearing of being failure”, “coping with procrastination” and “academic pressures”), relational 
(“relating with faculty”, “public speaking anxiety”, “being assertive”, and “relationship difficulties”), emotional 
(“finding greater meaning in life”, “feeling emotionally unstable”, “shyness”, and “controlling temper”), and career 
issues (“career uncertainty” and “feeling anxious about finding a job”). Those needs were in line with the previous 
research findings which revealed students had higher concerns in social, personal, academic, career, relations and 
financial issues (Bishop, Bauer, & Becker, 1998; Bostanci, et al., 2005; Gizir, 2005; Güneri, 2006; Güneri, et al., 
2003).  
When the least prevalent needs were examined, students reported less need of help in those topics: self-defeating 
behaviors (“using drugs more than I should”, “feeling suicidal”, “drinking more than I should”, and “self-defeating 
behaviors”), sexual concerns (“anxiety about contracting a sexually transmitted disease, including AIDS” and 
“coping with sexual harassment”), gambling problem, and excessive credit card spending. In contrast to the findings 
obtained from Western college settings (Gallagher, 2009; Kitzrow, 2003), the percentage rates of those concerns 
were low, but consistent with earlier research findings on Turkish college samples (Ceyhun & Ceyhun, 2003; 
Güneri, 2006; Kaya & Çilli, 2002; Kaymak, AçÕkel, Göçgeldi, Güleç, & ùimúek, 2006). The possible explanation of 
rate differences in Western and Turkish samples could be cultural factors, legal issues, or participants’ 
characteristics. 
Findings related to the demographic variables indicated that males reported more need in “academic”, “career”, 
“relational”, “sexual concerns”, and “self-defeating behavior” than females. Consistently, the literature revealed that 
males had more problems than females in those fields: academic procrastination (BalkÕs & Duru, 2009), knowledge 
about sexually transmitted diseases (Kaymak, et al., 2006), sexual orientation, alcohol consuming, substance abuse 
(Bishop, et al., 1998; Sadock & Sadock, 2007), negative use of internet and dealing with sexual problems (Al-
khanji, 2004). However, inconsistently, there were equal prevalence for males and females regarding insomnia and 
adjustment problems in the literature (Sadock & Sadock, 2007). Regarding grade level differences; freshmen 
reported more concern about “test anxiety” and “adjustment to university life”, which was in line with earlier 
findings (Aktaú, 1997; KapÕkÕran, 2002). Sophomores were in more need about “feeling anxious about finding a 
job”, “relationship difficulties”, and “career uncertainty”. Juniors had more need related to “eating and body image”, 
“procrastination”, “poor study habits”, and “relationship difficulties”. Lastly, seniors reported more concern about 
“finding a job”, that was consistent with previous work (Gizir, 2005).  
It can be concluded that Educational Sciences students of Ankara University need professional psychological 
help in personal, relational, academic, and career issues. In addition, those concerns differ with regard to grade level 
and gender. Considering the findings of the study, counseling center in Cebeci campus should pay attention to the 
students’ needs while planning services and examine whether needs and their prevalence rates are changing over 
time. But before that, more staff should be employed in this center and its physical conditions and services must be 
Gökhan Atik and I˙han Yalçına / Procedia Social and Behavioral Sciences 2 (2010) 1520–1526 1525
improved. This is a small unit including three rooms (one for individual, two for group counseling) and managed by 
a clinical psychologist who mostly provides remedial and problem-based services.  
Counseling centers should provide preventive and developmental services as well as remedial and crisis-based 
intervention. Counseling center staff should guide students to develop career plans, inform about various topics, and 
apply psycho-educational programs regarding academic, personal, and social issues. Services must be available for 
all students. For that reason, informative documents related to center’s activities should be prepared to increase 
awareness of the students about counseling center and its services. Center staff should be more proactive in their 
efforts to provide psychological help. To improve the effectiveness of services and to reach more students, graduate 
students should be integrated to the system of counseling center as an intern. 
There are some limitations in this study. The participants of the study consisted mostly of females and students 
of the Faculty of Educational Sciences. Therefore, generalizability of the study is limited to the participants in this 
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